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Abstract

This study aims to explore the use of storytelling methods as a pedagogical tool to
introduce financial literacy concepts to students in Grades 6, 7 and 8. With grow-
ing concerns around low levels of financial awareness among schoolchildren, this
research attempts to test whether moral-based narratives can be effectively used
to teach essential personal finance concepts such as saving, borrowing, investment
and ethical earning. The study followed a three-phase structure. In Phase |, a pre-
test was conducted to assess students’ existing knowledge. In Phase I, a story was
narrated to students using the character of ‘Raju’ to embed core financial lessons
through real-life scenarios. Phase Il involved a post-test with MCQ-format ques-
tions that measured students’ understanding of financial and indigenous knowledge
concepts. The study was conducted in an Indian school setting, using purposive
sampling and classroom observation. The results revealed a significant improve-
ment in students’ conceptual clarity post-intervention. Most students could now
differentiate between needs and wants, understood the importance of saving,
and became aware of borrowing risks. Concepts such as income diversification,
asset protection, and ethical money habits, which were previously unknown, were
now clearly understood. The story format allowed students to engage, reflect,
and retain concepts better than formal methods. The study demonstrates that
storytelling rooted in Indian cultural values can serve as an effective, low-cost,
and engaging pedagogy for imparting financial literacy at the school level. It also
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highlights the gap in formal curriculum and household financial discussions, making
a case for structured interventions through creative means.
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Introduction

In an era where children are gradually exposed to digital transactions, advertise-
ments, and consumer choices from a young age, financial literacy for middle
school students has become more essential than ever before (Acar, 2023; Amagir
et al., 2018). These formative years represent a crucial stage in the cognitive and
behavioural development of children, during which early financial understanding
can shape lifelong habits and attitudes (Agasisti et al., 2022; Agnew & Harrison,
2015). However, studies have shown that many children at this level lack even the
most basic financial knowledge, such as the value of saving, budgeting, or dif-
ferentiating between needs and wants (Cortés-Morales & Main, 2022). Hence, the
absence of age-appropriate and engaging financial education raises important
concerns for educators and parents alike.

Over the past decade, there has been a significant rise in global research on
student financial literacy. According to the Scopus database, scholarly publica-
tions in this domain have increased fourfold, from 12 papers in 2015 to 48
papers in 2024. This growth reflects three distinct phases: the initial period
(2015-2017) with minimal activity, a rapid expansion phase from 2018 to 2021,
partly influenced by the financial uncertainties of the COVID-19 pandemic and
a more mature phase from 2022 to 2024, where research activity remained con-
sistently high (Irianto et al., 2025). Thus, this trend highlights a growing aca-
demic recognition of the need to build financial capability in children and
adolescents.

Despite this growing attention, one critical gap persists: the methods used to
teach financial literacy to children often remain overly formal, abstract, or discon-
nected from their everyday realities (Brown et al., 2018; Kaiser & Menkhoff,
2020). Rath and Patra (2023) argue that standard classroom instruction and text-
book-based financial lessons may not resonate with younger students, especially
in a country like India, where learning is deeply influenced by tradition, culture,
and storytelling. Therefore, rethinking pedagogy becomes imperative.

India has a long-standing tradition of using storytelling as a tool for moral and
practical education. Classic narratives like the Panchatantra, Jataka tales, and
local folklore have for centuries conveyed life lessons in a form that is both engag-
ing and memorable (Rath & Patra, 2023). These stories used simple characters
and relatable dilemmas to teach values such as honesty, foresight, and prudence,
that align naturally with the core ideas of financial literacy (Amagir et al., 2018;
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Andriichuk, 2021). But while storytelling remains culturally relevant, it has sel-
dom been explored systematically in the context of financial education for school
children.

Therefore, this research attempts to bridge that gap by exploring how ancient
Indian storytelling techniques can be effectively adapted to introduce modern per-
sonal finance concepts to students in Grades 6—8. The goal is not only to improve
financial understanding at an early age but also to make the learning process more
meaningful, culturally grounded, and developmentally appropriate. In doing so,
the study aims to contribute a pedagogical, moral-based story that integrates tra-
ditional narrative methods with contemporary financial education.

Review of Literature

The basic aim of this study is to assess the effectiveness of storytelling as a peda-
gogical tool in imparting and enhancing students’ understanding of personal
finance concepts such as expenses, savings, investment, banking, mutual fund and
financial planning among students of Grades 6, 7 and 8 in English medium schools
of Anand, Ahmedabad, and Gandhinagar cities in Gujarat. The second objective
of the study is to develop a tool from a story that would help to objectively mea-
sure the financial literacy of the school kids. The present study tries to teach the
financial concepts and core concepts of the Indian Knowledge System (IKS) to
the students in a simple and lucid manner.

The theoretical framework of constructivist learning and narrative transporta-
tion theories can be used to explain the foundation of the present study. Piaget,
Vygotsky and Bruner have majorly contributed to constructivism. They found that
learners build knowledge by connecting new concepts to prior experiences and
through interactions with their social and cultural environment (Chand, 2024).
Further, Bruner’s seminal work (1983) emphasised that education is not a fixed or
natural process. Rather, it is designed as a symbol of culture by the communities
that can evolve to reflect the shared values. The fundamental theme of the present
study, that is, adopting storytelling pedagogy to teach financial concepts, aligns
with the principles of constructivism, wherein the learners can acquire this knowl-
edge by relating themselves with familiar and real-life scenarios. Another theory,
that is, the Narrative Transportation Theory, by Green and Brock (2000), comple-
ments this perspective and explains how people become mentally and emotionally
engaged in a narrative. In this psychological condition of transportation, an indi-
vidual’s attention, imagination and feelings become situated in the narrative,
which allows there to be less counter-arguing and more acceptance of the proposi-
tions in the story. In addition to this, Green and Appel (2024) thorough chapter
advances this concept of narrative transportation by providing examples of how
stories can transform individuals and impact beliefs, emotions, identity and social
cognition. The narrative transportation theory may be highly relevant to the pres-
ent study, particularly in imparting financial education. The attention and the
engagement levels of the learners expand when budgeting, interest compounding,
saving, investing or risk diversification are explained with interesting stories. This
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increased transportation may improve their understanding, retention, and confi-
dence. Stories that show characters dealing with real-life financial challenges,
such as managing debt or saving for a goal, help learners visualise the conse-
quences. They can relate to the characters of the story and understand the financial
lessons more effectively than through traditional instruction. Hence, narrative
transportation offers a strong theoretical basis and a way to assess how well sto-
rytelling works as a teaching method in financial literacy education. Thus, con-
structivism details how learners actively build contextualised knowledge, while
narrative transportation explains why stories are effective in attracting attention
and encouraging enduring persuasion. The combination of these principles is also
useful for devising meaningful and engaging storytelling interventions.

An individual can make an informed choice of investing their financial resources
if they have the essential financial literacy skills. Further, if these skills are taught at
a younger age, they can contribute to the long-term financial well-being of an indi-
vidual. Many empirical studies have analysed the evolution of financial education
programmes, especially through storytelling pedagogy from the basic level to the
advanced transmedia applications. According to the Discussion Paper Series on
financial literacy education by Compen et al. (2019), most of the present knowledge
and practice remain rooted in a functionalist paradigm that privileges the transmis-
sion of technical knowledge and skills over holistic or critical modes. While the
conventional models can produce short-term coding of knowledge, they are typi-
cally poor at developing deeper engagement, contextual understanding, or long-
term behavioural change. Extant literature on financial literacy education
programmes noted that various experiential learning interventions, such as simula-
tions, project-based assignments or assignments pertaining to real-life scenarios,
tend to increase the financial knowledge of the students studying in the schools
(Batty et al., 2015). This finding was validated in the systematic literature review
conducted by Amagir et al. (2018) on financial literacy education programmes for
children and adolescents. The authors also reported that the actual behavioural
change was found to be limited, though these interventions produced a promising
impact in fostering meaningful engagement and behavioural intentions. The peda-
gogy adopted by the present study, that is, storytelling, cannot be classified as a
component of experiential learning but shares the same objective, that is, fostering
engagement and contextualising the relevance. This pedagogy, based on narratives,
leverages the power of stories rather than hands-on tasks in the experiential learning
method. Thus, this study aims to explore an alternative pathway to achieve the same
underlying objective of deepening financial literacy. There are studies in the litera-
ture confirming the effectiveness of storytelling pedagogy to teach financial con-
cepts to students at the primary school level. Kuswati (2019) and Utie et al. (2025)
reported the importance of adopting narratives in enhancing the understanding of
financial concepts at an early age among elementary school students. Building upon
these foundational studies, the research in the domain of financial education has
progressed to developing structured educational materials addressing the needs and
preferences of adolescents. Irianto et al. (2024) used the Fuzzy Delphi method to
conduct need analysis for the development of storybooks relating to financial liter-
acy for junior high school students.
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Blue and Grootenboer (2019) suggested moving away from a conventional
approach to teach financial literacy and adopting a praxis approach that integrates
moral, ethical and caring dimensions of teaching. The authors strongly recom-
mended that educators recognise how socioeconomic and cultural factors shape the
financial choices of an individual. In a way, storytelling pedagogy adopted in the
present study can be viewed as complementary to the praxis approach and can serve
as a foundation on which more critical praxis-oriented financial literacy can be built.

Very recently, researchers have explored the transmedia storytelling approach
involving delivering the content across multimedia to create an engaging experi-
ence for the learners. Researchers have applied this novel approach in the landscape
of financial education (Santos et al., 2025). Through a pilot evaluation, Freitas et al.
(2025) found that this approach of storytelling increased the knowledge and engage-
ment of young adults in financial education. A study testing the efficacy of four
novel education programmes with visual interactive tools and digital narratives by
Lusardi et al. (2017) also concluded that, with these tools and narratives, the finan-
cial literacy scores and the level of confidence of the participants increased signifi-
cantly. Findings of Fan and Chen (2023) supported this approach and proved that
integration of content and language learning with digital storytelling has shown
promise in enhancing financial literacy. Further, the systematic literature review by
Amagir et al. (2018) reported that knowledge tests, which were able to capture the
short-term gains in financial knowledge, have been mostly used by the interven-
tions, and the present study also aligns with the class test approach to assess the
learning outcomes of financial literacy taught through storytelling.

The progression from traditional storytelling methods to advanced transmedia
and digital storytelling approaches reflects the dynamic nature of educational
strategies in financial literacy, and the present study expands the scope of the
extant literature by adopting RBI-designed story as the foundation and further
expanding it to teach the lessons related to entrepreneurship, ethics and income
diversification.

Methodology

The present research was conducted in three phases, catering to a consolidated sample
size of 829 students. The study is based on action research using an intervention-based
approach. A structured storytelling session served as a pedagogical tool under this
action research. Under the action research method, the modus operandi to conduct the
research was modified in all three phases. This research was an experiential journey,
accompanied by nostalgic memories. A descriptive research design has been adopted,
and data were collected at a single point in time from the respondent.

The original story titled, Raju and the Money Tree, in the comic book, written
by Manoj and Shailaja in the year 2007, for Issue-I, Basic Banking under RBI
Financial Education Series, copyrighted by RBI, was moulded as well as extended
to include the other key financial concepts. Considering the short retention span
of the students, the story was moulded in such a way that the ideal time to narrate
the story was not more than 20 minutes.



6 Gyan Management

The four concepts highlighted in italic were common in the original story and
the edited story. As per Table 1, the four concepts highlighted in italic were
common in the original story and the edited story. The language used for devel-
oping this story was simple and lucid, and it was culturally contextualised to
enhance the understanding of the school children. The bilingual mode, that is,
English and Hindi, was used to narrate the story.

The study was conducted in three phases. The first two phases focused on pilot
testing and iterative development of the research instrument, while in the third
phase, the final data collection was completed with the refined questionnaire. The
target audience for all three phases of the study was students from Grades 6, 7 and
8 studying in English medium in either the Gujarat Board or Central Board in
Anand and Gandhinagar districts of Gujarat. As the researcher addressed the
cohort group, a liberty was taken to address the students of different boards of
education. The study settings were the seminar halls of the selected schools in
which the students of classes 6, 7 and 8 were addressed simultaneously. To ensure
discipline and focused attention, the fellow researchers, student volunteers, and a
couple of teachers at the school assisted the researchers till the entire story was
narrated, and the questionnaires were filled out by the students.

The instructional phase can be divided into three broad areas, namely, briefing
phase, storytelling phase, and debriefing phase. The students were briefed to
establish the context. In the briefing phase, the objective of storytelling for teach-
ing financial concepts was revealed. In this phase, it was ensured that interest and
excitement were aroused in the students, so that they were deeply engaged when
the story was told to them. In the storytelling phase, the researcher orally quoted
the entire story from memory, and simultaneously, with the aid of the multimedia
projector, the PowerPoint slides were shown, which picturised the entire story.
When one researcher was narrating the story, another researcher pointed to the
pictures on the PowerPoint slides. In-between the story, the narrator asked ques-
tions pertaining to the story, which ensured that students understood what was
being told. The narrator tried to encourage students to empathise with the charac-
ters of the story and try to predict the outcome by applying financial logic. In the
last phase, that is, debriefing phase, a structured debriefing was executed, in
which the narrator, for at least 10 minutes, discussed the morals of the story
through the reflective questioning method. The morals were the financial con-
cepts that researchers tried to teach.

In Phase I of the pilot testing, 120 students from the selected grades belonging to
Anand English Medium School, Anand, were approached for the storytelling ses-
sion with necessary permissions from the school authorities. Initially, a question-
naire containing 23 items using a five-point Likert scale (5 = Strongly Agree to 1 =
Strongly Disagree) was developed to measure the students’ attitude and values
aligned with the morals of the story. Initially, it was thought to compare the pre-
session and post-session attitudes of the respondents with this questionnaire.
However, while conducting the pilot study in Phase I, it was observed that the mid-
dle school students were struggling to respond to the statements due to the abstract
nature of the scale selected. Some were not able to differentiate among the response
options even after explaining to them the statements as well as the scale options in
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English and Gujarati. Hence, a revision was made, and an emotion-based smiley
scale was used for conducting the further study, to make the questionnaire visually
appealing and engage the respondents better while responding. Further, minimal
variations were observed in the pre- and post-responses. Some statements appeared
intuitive enough that the students could answer them without the influence of the
story. These observations led to a shift in the approach in Phase II of the pilot test-
ing, which was conducted in Gandhinagar district, where only post-intervention
responses were gathered using a smiley-based Likert scale. In the first round, it was
also observed that the students were tired of filling out the pre and post-test, so to
reduce the fatigue level, the pre-test was strictly omitted. In the second phase, the
storytelling intervention was conducted with 388 students of Grades 6, 7 and 8 from
Anand Niketan School in Ahmedabad. This second phase revealed that some stu-
dents experienced response fatigue and struggled with the complex structure of the
statements, even when the statements were explained to them in English as well as
the Gujarati language by the researchers. Based on these observations, the instru-
ment was further refined. Without compromising on the content, the statements
were reduced from 23 items to 16 items. The language part was also simplified to
suit the comprehension level of younger students. During this phase, it was observed
that the students were not comfortable understanding the expression of the smiley
scale. For instance, some students interpreted ‘neutral’ expressions as positive and
others as negative. This led to inconsistency in responses and reduced the reliability
of the data. Given these limitations, the researchers decided to evaluate the concep-
tual clarity of the selected students about personal finance concepts through multi-
ple-choice questions (MCQs). Moreover, students were familiar with the concept of
MCQs because the teachers often conduct a subject-specific objective test based on
the MCQs model. MCQs help to measure what the students have actually learned
from the story and are easier to check, score and understand as each question has
one clear answer.

Hence, in the final phase, that is, data was collected from 321 students from
Mount Carmel High School in the controlled classroom setting, and responses
were gathered immediately after the storytelling session to ensure the relevance
and recall. The core dataset collected in this phase was analysed with the help of
SPSS 21, and scores were calculated for the MCQ to check their knowledge clar-
ity. There were 16 themes or morals identified from the story, on which the ques-
tionnaire was framed. The type of questions was either a closed-ended question (8
questions) or a fill-in-the-blanks pattern (8 questions), for which the answer was
to be selected from the given four alternatives. In the fill-in-the-blanks pattern
question, two questions contained two blanks, so the answer to the question had a
joint alternative. The collected data was processed to compute the score. If the
student gave a correct answer to the question, then they scored 1 mark, and if the
answer was incorrect, then a 0 was assigned. In case of two blanks, 1 mark was
assigned only if both the answers were correct. Thus, the MCQ-based question-
naire was 16 marks. In addition to the quantitative analysis, qualitative observa-
tions regarding the students’ engagement, understanding, and response patterns
were recorded during and after the session to complement the quantitative find-
ings. The data in the respective phases were analysed with absolute numbers,
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Table I. Comparison of Financial Concepts.

Original Story Edited Story

Deposit Financial safety Needs vs. Wants
Withdrawal Necessity of a bank account  Financial records
Passbook Informal sources of borrowing Protection of the asset
Savings account Ethical conduct Income generation

Joint account number Bank interest Savings

Fixed deposit or time deposit Entrepreneurship Satisfaction and donation
Recurring deposit Investment option Repayment of loan
Nominee Income diversification Deposit

Interest Inflation and financial planning Withdrawal

percentages, mean, median, minimum, and maximum. Inferential statistics such
as the independent sample t-test and One-Way Analysis of variance (ANOVA)
were applied.

The main limitation of this study was the cross-sectional methodology, instead
of a longitudinal study, in which the same set of students could have been targeted
in all three phases of research. Researchers in future could analyse the sustained
knowledge or behaviour change through a longitudinal study. There is also a geo-
graphic limitation, because in all three phases, the study was conducted in differ-
ent schools located in different cities. The board of examination in which the
students studied were also different, which might affect the outcome of the study,
because there is a difference in the curriculum across each board. A large sample
size and wider geographical coverage would provide a holistic picture.

Further, the findings of the study must be applied with caution as the research-
ers did not consider the control group in the storytelling intervention. The study is
subject to post-test bias. The responses of the students after storytelling could
reflect their short-term recall ability. There is a possibility that the students would
have given socially desirable responses as they know that they are being observed.

Data Analysis

The researcher tried to ask basic information to the students, which is described in
Table 2.

From Table 2, it may be inferred that as high as 52% of the respondents were
male. A total of 37% of students studied in Grade 6. Nearly 98% of the students
liked the story, and 97% of the respondents easily understood the concepts. About
92% of the respondents appreciated the ‘storytelling’ as a useful pedagogy.
Furthermore, 94% of the respondents, in future, were enthusiastic to learn the
financial concepts through stories.

In Phase I and Phase II, it was observed that students could hardly differentiate
the 5-point Likert scale without smiley, and the 5-point Likert scale with smiley,
so for the analysis purpose, the percentage of before and after, on the anchor point
‘strongly agree and agree were merged as agree’ for the outcome purpose.
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Table 3. Descriptive Results (in Percent).

Phase | Agree Phase I

Item?® Statements Before  After Diff Agree

FLI Borrowings for personal consumption are 02 83 8l 76
not good.

FL2  There is no shortcut to earning easy money. 10 98 88 92

FL3  Hard work is necessary in life. 89 97 08 97

FL4  Entrepreneurship means working and 03 54 51 62
earning money for oneself.

FL5  Spending money to protect assets is a good 00 92 92 89
decision.

FL6  Money must be spent to service the needs. 00 84 84 86

FL7  Money must not be spent lavishly to satisfy ol 53 52 62
wants.

FL8  Borrowed money must be repaid on time. 05 92 87 95

FL9  Money must be saved. 95 99 04 96

FLIO Money stored in a piggy bank (galla or box) 00 85 85 55
neither remains safe nor grows.

FLIT  One must have a bank account to put the 03 93 90 91
money for growth and also for safety.

FL12 Interest is earned on the money deposited 03 86 83 84
in the bank.

FLI3 Money must not be borrowed from 00 82 82 75
moneylenders.

FL14 Moneylenders charge higher interest than 00 93 93 8l
banks.

FLI5 The passbook and bank statement from the 02 88 86 88
bank provide a clear status of the money.

FLI6 Money must be earned ethically. 00 62 62 52

FLI7 Income diversification is necessary to grow 00 86 86 77
the money.

FLI8 Financial Planning is important for the ol 92 9l 94
future.

FLI9 Prices do not remain the same due to 00 90 90 82
inflation.

FL20  Small savings and investments lead to big 02 92 90 92
growth of money.

FL21  Mutual funds help in quick money 00 85 85 85
multiplication.

FL22 Satisfaction is important in life. 13 70 57 75

FL23  Donation leads to happiness. 09 95 86 93

Note: 2The items are the outcomes of financial literacy, and they are numbered from FLI to FL23.
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Table 4. Question-Wise Analysis.

Consolidated

Consolidated Financial Score of Financial
Question  Score of Correct  Literacy Question Correct Literacy
Number Answers Level (%) Number Answers Level (%)
| 320 99.69 9 275 85.67
2 321 100.00 10 311 96.88
3 309 96.26 I 8l 25.23
4 286 89.10 12 239 74.45
5 305 95.02 13 251 78.19
6 310 96.57 14 295 91.90
7 304 94.70 15 275 85.67
8 303 94.39 16 293 91.28

Table 5. Overall Score Analysis.

Marks Obtained Frequency Literacy Level (%)
16 31 100.00
15 101 93.75
14 90 87.50
13 53 81.25
12 26 75.00
I 10 68.75
10 02 62.50
09 05 56.25
08 02 50.00

It may be inferred from Table 3 that some of the morals of the story were known
to the respondents, even before listening to it. The classroom discussion and the
informal conversations with the family members, friends, and relatives might have
helped them to develop a basic understanding of a few of the financial literacy out-
comes. While the students might have learned some basic and core financial con-
cepts from the story.

It may be inferred from Table 4 that all 16 questions developed from the story
were well-received by the students. Out of the total sample size of 321, more than
230 responses were correct for all questions, except question number 11.

It may be inferred from Table 5 that out of 321 students, only 31 students could
answer all questions correctly and scored a full 16 marks. 101 students could cor-
rectly answer 15 questions. Ninety students could correctly answer 14 questions.
Only two students had a low score of 8.
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Discussion of the Results

The pen-picture of the main character in the story was a boy named Raju, who
was a lazy, non-working fellow. He left his home in search of a money tree and
met a fatherly figure, Gopi Chacha, who advised Raju to sow the magical seeds,
nurture the plant, and wait for the money to grow on the tree. His intelligent
advice transformed Raju into a responsible son, a money-making entrepreneur,
and a financially prudent individual. Raju understood the reality of life that money
could be generated from undertaking economic activity, and not from myths such
as the money tree. Raju’s mother was a torchbearer for his son, who uncondition-
ally cared for him and taught him to adopt ethical means to earn money. The bank
manager in the story played the role of an adviser to guide Raju for systematic
investment.

From Table 3, it may be observed that in Phase I, the results after storytelling
were significantly different. Students understood that borrowings for personal
consumption were not good (FL1) and there was no shortcut to earn easy money
(FL2), which they might have learned by observing the behaviour of family mem-
bers (Hang & Thi, 2022; Johnson & Sherraden, 2007). The importance of hard
work (FL3) and saving money (FL9) were common cross-table discussions in the
Indian middle-class families; there was no significant difference in the scores for
the statements, before and after the storytelling (Hang & Thi, 2022). Through the
story, the students understood that entrepreneurship meant working and earning
money for oneself (FL4). This finding aligned with the findings of Sabau (2022).
In reference to the statements FL5, FL6, FL10, FL13, FL14, FL16, FL17, FL19,
and FL21, it was observed that students knew nothing before this intervention.
Their awareness was very low (score less than 10) with respect to statements such
as FL7, FL8, FL11, FL12, FL15, FL18, FL20, FL22 and FL23. However, it may
be appreciated that this story was impactful (high score more than 60) in raising
the awareness level of the selected school students with respect to the financial
literacy outcomes. These findings coincide with the studies of Hang and Thi
(2022), Johnson and Sherraden (2007) and Sabau (2022). Thus, it may be inferred
that neither informal systems, such as families, friends, and others, nor the class
teacher in the formal education system, introduced all of these financial literacy
lessons to these children. It is a hard fact that though the economics and finance
concepts, such as opening a bank account, simple and compound interest, infla-
tion and many more were specified in the syllabus, students lacked the practical
understanding of the same. In Phase II, all the morals of the story were explained
through the story, ensuring that the students were attentive, engaged with the cen-
tral character of the story, and also retained the concept. Thus, the oral communi-
cation, accompanied by illustration, ensured conceptual clarity and unforgettable
learning (Sconti, 2022). At large, it may be concluded that stories are an effective
pedagogical tool to impart knowledge, and further, they are always liked by
everyone (Rath & Patra, 2023).

In Phase III of the research, the questions that were framed were linked with
the narratives mentioned in the story. Each question rightly addressed the teaching
objective required for imparting knowledge of finance and also IKS. Based on the
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majority of students’ attempts to correctly answer the question, it may be inferred
that the story was engaging, students were attentive, and they could comprehend
the financial and IKS literacy (Isbell et al., 2004). Moreover, the tool could be
treated as effectively designed, because each question framed on the MCQ pattern
attained the learning objective. The tool helped to develop the higher-order think-
ing skills of the students, and the same could be used by other authors to spread
the financial and IKS literacy (Amagir et al., 2018). The designed tool to measure
the financial and IKS literacy, post storytelling, is presented in Table 6.

It may be understood that the highest score was 16, with 100% financial liter-
acy level, and the median score of 8 resulted in a literacy level of 50%. The aver-
age score across the sample was 15.52 marks. It may be inferred that if the
grouping of the literacy level was made on an arbitrary level, then the low literacy
score was up to 50%, the medium literacy score ranged between 51% and 82%,
and the high literacy score was 83% and above. The financial literacy level was
mapped across the gender and the standard of the student.

It may be inferred from Table 7 that female students had higher literacy than
male students. It was noted during the qualitative observation that the female
students were more attentive during the storytelling phenomenon. An independent
sample 7-test was run to check the hypothesis, H,: There is no significant differ-
ence in the average financial and IKS literacy score between the male and female
students. The results from Levene’s test of significance indicated that the assump-
tion of homogeneity of the variance was met, F(1,319) = 1.65, p = .20, thus equal
variances were assumed. There was no statistical difference in the literacy scores
between males (M = 13.35, SD = 1.61) and females (M = 13.56, SD = 1.50);
#(319): —1.22, p = .223. The mean difference (—0.21) was also not significant, and
the 95% confidence interval ranged from —0.55 to 0.13.

Further, one-way ANOVA was conducted to test the hypothesis, H,: There is
no significant difference in the financial and IKS literacy score among the stu-
dents of Grades 6, 7 and 8. Foremost, the assumption of homogeneity of variance
was met, as per Levene’s test statistic at (2,318) = 0.33, p =.719. The statistical
difference at the three grade levels, F(2,318) = 4.28, p = .015. On comparison,
the descriptive statistics revealed that the mean score for Grade 6 (M = 13.18,
SD =1.55), Grade 7 (M = 13.40, SD = 1.58) and Grade 8 (M = 13.79, SD = 1.47),
the score of Grade 8 students was highest. The students of 8th standard who were
older in age than the Class 6 and Class 7 students had the highest level of literacy,
indicating that the cognitive ability of the child grew with age.

Implications

The outcome of the study offers valuable insights for the educators, policy makers
and curriculum designers to strengthen the teaching and learning of personal
finance concepts. The improvement in the conceptual clarity of the students
studying in Grades 6, 7 and 8 after the intervention of storytelling helped to
engage them effectively. They were able to understand and retain the concepts
related to finance more effectively as compared to traditional pedagogy. This may
serve as a base for the policy makers, such as NCERT, state education boards,
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Table 6. MCQs Questionnaire for Financial and IKS Literacy.

Why did Raju lose his money the first time after becoming rich?

(A) He gave it all to his mother. © He kept it at home, and it was
stolen by a thief and damaged by
rats.

(B) He spent it on luxury goods. (D) He lost it in a business deal.

What was Gopi Chacha’s advice to keep money safe and help it grow?

(A) Invest in gold. (©) Hide money in a box.
(B) Open a bank account and deposit (D) Lend it to friends.
money.

Why did Gopi Chacha say one should not borrow from moneylenders?
(A) They do not give loans to farmers. (C) They do not give money on time.
(B) They ask for favours in return. (D) They charge very high interest.

What lesson Did Raju’s mother teach him about seeing the artificial fertiliser in her
house?

(A) Earning quick money is always ©) Using shortcuts or wrong methods
good. to earn more can be harmful.

(B) One must not listen to (D) Trees do not respond to
advertisements. fertiliser.

According to the story, what is the benefit of depositing money in a bank?

(A) It helps one show off. © It is easy to hide from others.

(B) It earns interest. (D) It can be spent immediately.
How did Raju start his journey of becoming financially responsible?

(A) By buying luxury clothes. © By asking for money from others.

(B) By stealing money. (D) By hard work of sowing seeds and
taking care of the plant.

Which investment alternative did the bank manager suggest to Raju to invest his small
savings for high growth?

(A) Borrow from moneylenders. © Put the money in the piggy bank.

(B) Borrow from friends. (D) Mutual Funds.

Why did Raju’s mother advise him to grow rose plants?

(A) Roses look beautiful in the garden. (C) Roses can be offered to God.

(B) Roses give a good fragrance. (D) It would help to diversify the
income.

Raju knew that the fruit orchard, if bought after 5 years, would be available at a price
higher than the current price, due to . So, he needs to from
now for future.

(A) Inflation, Plan. © Existence of only one fruit
orchard, care.
(B) All fruit orchards would disappear (D) A fruit orchard will give fruits
due to pest problems, worry. after 5 years, carefree.

(Table 6 continued)
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(Table 6 continued)

Raju knew that buying two pairs of clothes was better than buying five pairs of clothes,
because

(A) Clothes do not fit after some time. (C) Fashion changes soon.
(B) Money must be spent on needs and (D) There is less availability of
not on wants. clothes in the market.

The exact amount of loan to be repaid can be known from a bank because

(A) Banks do not cheat. © Bank is trustworthy.
(B) Bank provides a passbook and (D) All of the above.
statement.

Raju got his house repaired because

(A) The house would collapse. © The house was damaged by the

rats.
(B) Spending money to protect assets is a (D) His mother suggested doing so.

good decision.
Lazy and daydreamer Raju learned a lesson that

(A) There is no easy money. © Money which grows on trees

gets converted into flowers.

(B) Money can grow on trees. (D) The flowers which grow on the
money tree get converted into
fruits.

Raju understood that to buy something in future, one must first do the

(A) Identifying the thing. © Stealing plans.

(B) Prayers to God. (D) Savings.

After 5 years, Raju never wanted to buy a second fruit orchard, because he

was , and he fruits to the beggar, which gave him happiness.
(A) Irritated, sold (©) Satisfied, donated

(B) Tired, threw (D) Unwell, threw

When Raju got the money by selling flowers, he returned the money to his friend,
because

(A) He fought with his friend. © Borrowed money must be returned
on time.
(B) He wanted to borrow more (D) His friends had beaten him up for
money from his friend. the money.

Note: The answer marked in the italic font indicates the correct answer.

RBI, SEBI, and so on, to incorporate the structured modules based on storytelling
pedagogy in the curriculum and teacher training programmes can be conducted to
assist them in how to handle this intervention. The decision makers can create
age-appropriate, story-driven content to promote financial literacy initiatives in
the schools. Schools can even collaborate with banks and financial institutions to
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Table 7. Mapping of Literacy Across Gender and Standard.

Gender/Standard Level Frequency %
Male Low ol ol
Medium 48 33
High 95 66
Female Low 0l 0l
Medium 48 27
High 128 72
6th Low ol ol
Medium 50 49
High 51 50
7th Low 0l ol
Medium 25 24
High 80 75
8th Medium 20 18
High 92 82

conduct such story-based workshops to teach concepts such as savings, borrow-
ing, investing, diversification, ethics in earning money, and so on. This pedagogy
may be suitable for wider implementation as it does not require many resources.
Further, the study offers a simple evaluation framework based on a pre- and post-
test model, which can be adapted to monitor the effectiveness of future
interventions.

Conclusion

The story-based teaching method helped students grasp important financial con-
cepts in a simple and relatable way. The character of Raju allowed children to
connect emotionally, which led to a better understanding of saving, borrowing,
and earning. Many students showed improvement in identifying financial terms
and applying them to real-life situations.

However, some topics like asset protection, ethical earning, income diversifi-
cation and long-term financial planning were unfamiliar to most students, indicat-
ing the absence of such discussions in both home and classroom environments.
The storytelling format made it easier for students to remember lessons, reflect on
values, and ask questions without hesitation.

Therefore, storytelling emerged as a meaningful and effective teaching tool,
especially for middle school learners. It blended moral learning with financial
concepts, promoted curiosity, and encouraged practical thinking. This method is
well-suited for the Indian classroom and may be considered as a supplementary
pedagogy to strengthen early financial education.
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